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Information On Students

Cycles Cycle 1- Cycle 2 - Cycle 3- KG
Number of students on roll 858

Number of Emirati students 82

Number of students of determination 3

Largest nationality group of students Egypt

Information On Teachers
Number of teachers 61
Nationalities Lebanon
Number of teaching assistants 5

Changes since the previous inspection

The school has made very good progress in addressing most of the recommendations from the previous
inspection. The school leaders have now improved students’ attainment in Arabic as a first language from
acceptable to good in the elementary phase; attainment in Arabic as a second language from acceptable
to good in the middle phase and progress from good to very good in the high phase. This is because the
school has trained teachers and ensured that they are able to deliver the required curriculum. The school
has also improved students’ attainment in English from good to very good in the elementary and middle
phases. The school leaders have recruited experienced teachers and raised their expectations of what
students can learn and achieve. The school has now identified the different groups of students, monitor
ond track their progress regularly. This indicates that students continue to achieve very well. Teachers
offer students oral feedback in lessons and encourage them to act on their comments during the lessons.
Students respond very well to their teachers’ oral suggestions. For example, in a Grade 3 English lesson,
students correct their mistakes when they put similes and metaphor words into categories. Teachers also
mark students’ written work and offer them useful guidance on how to improve. Most students act on their
teachers’ suggestions. For example, in a Grade 6 mathematics lesson, students follow the teacher’s
instructions and correct their mistakes immediately. However, a minority of students do not consistently
respond to marking to help improve the quality of their work. In the most effective lessons, teachers plan
and provide activities that match students’ abilities and needs. This is evident in a Grade 5 English lesson,
when the teacher provides a range of opportunities to help students strengthen their learning about
homophones. However, a minority of teachers do not fully cater for the needs and abilities of all students.
The school has raised teachers’ expectations across the Arabic subjects. For example, the school leaders
have trained teachers of Arabic medium subjects so that they can improve their pedagogy skills and how



to deliver the curriculum. Teachers now conduct baseline assessment to know where students are at and
use such information to plan for next steps. However, a minority of teachers do not use assessment data
with rigor to plan for the different abilities and needs. Teachers provide opportunities for students to
develop their Arabic speaking, reading and comprehension skills. Such skills are improving steadily. In
Arabic, students take part in writing activities, but extended writing opportunities are less consistent. The
school's capacity to improve is very good.

The school’s efforts towards meeting their targets on
international assessments: TIMSS, PISA, PIRLS

The school took part in PISA and TIMSS examinations in 2019. The magjority of students attained above the
national and international standards in PISA examinations. TIMSS results show that the large majority of
students attained above the international standards. The school leaders and teachers are aware of the
targets set for the school. The school has set targets for students to attain above the national and
international standards in PISA and TIMSS examinations. To monitor and to achieve such targets, the
school has reviewed mathematics and science curriculum and scope of sequence to ensure alignment
with TIMSS’s mathematics and science framework. Teachers of mathematics and science have attended
training to equip them with the knowledge and skills to teach aspects of problems-solving and critical
thinking. Students have access to past papers to further improve their skills to solve problems that require
higher-order thinking skills. Teachers of mathematics and science subjects work together to share best
practice to help students build up their language skills and vocabulary. Teachers of English encourage
students to write and read widely in order to improve their comprehension and analytical skills. This is
having a positive impact on improving students' learning in mathematics and science. For example, this is
evident in the way students in Grade 12, tackle complex algebraic equations independently. Teachers
assess students' learning regularly and encourage them to improve the quality of their self-assessment.
Teachers keep parents fully informed about on-line tests and provide them with useful guidance on how to
support their children’s achievement, including the use of homework. School administrators and teachers
have held meetings with students so that they can encourage them to take part in examinations and to
perform to the best of their abilities.

Reading

The school has a library with a large collection of books in Arabic and English. There are also modern
foreign language books, especially in French and Spanish. Books are appropriate for students’ ages and
stages of development. They are also color coded to help students understand the books that are suitable
for their reading levels. Students borrow books for reference and to read for pleasure. Older students use
the library to read for pleasure and research. The librarian helps students to learn the library skills such as
how to research for favorite books, texts and literature. There is a librarion lesson per week from Grades 4
to 12. The school has a reading scheme for the different phases. Teachers of English assess students’
reading ability, record and monitor their progress weekly and by grades and phases. This helps teachers to
track students who need more support in reading. Grades 1to 3 students read with their home room
teachers daily and Grades 4 and 5 read with their English subject teachers. Guided reading sessions are
very well established in the school. For example, children in the KG phase and students in the elementary
ond middle phases attend such sessions with their teachers of English to improve their reading and
comprehension skills. Teachers of Arabic read with students weekly and assess their reading skills every
fortnight by grades and phases. Students participate in a range of activities and challenges to enrich their
reading experiences. These include reading competitions and organization of the book fairs in the school.
The school leaders and teachers reward ‘Readers of the Week’ through the Wall of Fome and Good News
Reports. Every morning, Drop Everything and Read (DEAR) routine is very well implemented in all phases.
The school has its own KG phonics program and exercise writing books to promote early literacy. Due to
CQOVID-19, the school has organized an e-library for all phases. Students' learning is assessed



automatically. This helps students to read at all times. The school has also provided training and support to
parents on how they can read with their children at home. Teachers encourage students to read in alll
subjects. Teachers of Arabic and English have attended training on how to teach reading. The school has
a reading annual plan. This shows that students’ reading and comprehension skills are improving rapidly.
For example, in English, students in Grades 2 choose their favorite stories and can share what they like
about characters and events.

Strengths of the school

The senior leaders and teachers have played a major role in sustaining very good performance in the
school and improving students’ attainment and progress in most of the Arabic medium subject and in
English. This is because leaders and teachers continue to raise their expectations of what students can
learn and achieve. For example, teachers of mathematics and science have attended training to further
improve students’ achievement in the subjects and the ability to strengthen their problem-solving and
critical thinking skills. This has led to sustained outstanding attainment and progress in mathematics in the
high phase. Teachers plan lessons with clear learning objectives and success criteria and they share them
with students so that they know about what is to be achieved. Teachers promote diclogue and
discussions. This enables students to share their ideas and viewpoints with others. The school provides a
safe and secure learning environment. Health and safety team makes regular and thorough checks on
the premises and resources to keep students safe. They undertake fire risk assessments and check fire
ond electrical applionces. They also conduct fire drills regularly and help students and staff know how to
leave the buildings safely in the case of an emergency. Staff supervise students in all parts of the school
ond on the school’s transport. The school leaders have a very clear vision and direction for the school and
share it with the school community. They are committed to the UAE national and Emirate priorities. They
have reviewed their curriculum for mathematics and science to help meet the TIMSS and PISA
expectations. The school has developed very strong partnerships with parents. They involve parents in
events such as National and Tolerance Days. They seek parents’ views to influence future improvement
such as the provision of technology to aid remote learning. They have also established strong links, for
example, with health professionals to conduct PCR tests and with the local fire emergency services to help
students learn about fire safety. Governors support the school’s work. This is evident in the way they
ensure that students have access to learning technologies to support their remote learning at home. They
conduct learning walks in the school to ensure that students remain safe and secure.

Key Recommendations

TImprove students’ achievement in all subjects by: - providing more opportunities in Islamic education for
students to consolidate their understanding about the Prophet Mohammad biography in the elementary
phase, to engage more in discussions and research about Islamic rules and lbadat such as Umrah in the
middle phase, and to further deepen students’ knowledge of the Islamic history such as the
documentation of Sunna in the high phase. - offering more learning experiences in Arabic as a first
language for students to learn new vocabulary and to speak in a range of situations in the elementary and
middle phases, to pay more attention to spelling and punctuation and to check work that it is correct in the
elementary and middle phases, to practice handwriting and write for different purposes and genres to
improve writing skills in the elementary, middle and high phases. - providing more opportunities for students
in Arabic as a second language to engage more in dialogue and discussions to improve their speaking skills
in the elementary phase, to increase vocabulary through reading and writing to improve comprehension
skills in the middle phase, and to give students greater opportunity to write for longer lengths of time and
for a variety of objectives to extend their writing skills in all phases. - assisting students in social studies to
understand new terms and to strengthen their knowledge of environmental issues in the elementary
phase and to improve their mapping skills in the middle phase. - offering more opportunities in English for
less confident children in the KG phase to have enough time to think before responding to questions, to
look up new words in a dictionary and use them to support their speaking and writing skills in the



elementary phase, and to encourage students to write for different genres and purposes in the
elementary, middle and high phases. - considering creative ways in mathematics for children in the KG
phase to engage in a range of activities and practice writing numerals correctly, to encourage studentsin
the elementary phase to show the strategies to calculate operations to help improve reasoning skills, and
to ensure that students take more challenges to solve problems, to strengthen their higher-order- thinking
skills and the ability to solve problems in the high phase. - providing more learning experiences for students
in science to deepen their understanding of the meaning of scientific terms such as ‘prediction’ in the KG
phase, to learn new scientific vocabulary, predict, experiment and to make conclusions about the
experiment they do in the elementary phase, and to encourage students to develop high order thinking
skills about how they can compare, hypothesize, record, conclude and share their scientific findings in the
middle and high phases. 2. Improve teaching and learning and use of assessment by: - ensuring that
teachers in the KG phase allow less confident children enough time to think before responding to
guestions so that they can improve their speaking skills. - ensuring that teachers consistently plan
activities and tasks that provide more challenge for the high attainers and gifted and talented (G&T)
students so that they can make high levels of progress they are capable of and monitor how students of
determination (SOD) learn. - ensuring that teachers, particularly in the elementary phase provide the
opportunity for students to develop their independent learning skills. - ensuring that teachers provide
opportunities for all students to practice high order thinking skills in lessons. - ensuring that teachers use
assessment data precisely to match lessons with the different abilities and needs, including the higher
attainers and G&T students. - ensuring that teachers remind students to respond to teachers’ comments
to improve the quality of their work. -providing the opportunity for students to evaluate the quality of the
work of their peers to help them strengthen their assessment skills and to learn from one another. 3.
Strengthen the role of the leadership in school by: - providing training for teachers so that they know how
to consistently meet the needs and abilities of all students. - providing very well-tailored training for the
middle leaders so that they know how to monitor their subjects and to hold colleagues more accountable
for students’ performance. - offering more information to parents on Post-COVID-19 protocols and forging
more links with parents and international institutions once COVID-19 restrictions are lifted and permitted to
do so. - ensuring that there is a student representation within the governing body to share students’ views.
- ensuring that governors continue to monitor the effectiveness of the school's work in relation to
improving students' attainment and progress and how the school continues to support parents and
students as provision changes due to Covid-19 requirements. - ensuring that governors monitor how the
building plan goes ahead in the near future. - making better use of the facilities such as the library and the
science laboratories once COVID-19 restrictions are lifted and permitted to do so.



Overall School Performance: Very Good

PS1: Students’ achievements

Subject KG Cycle1 Cycle 2 Cycle3
Attainment Not Applicable | Good Good Very Good
Islamic
Education
Progress Not Applicable | Very Good Very Good Very Good
Attainment Not Applicable | Good Good Good
Arabic as a
first language
Progress Not Applicable | Good Good Good
. Attainment Not Applicable | Good Good Good
Arabic asa
second
|
angudge Progress Not Applicable | Good Good Very Good
Attainment Not Applicable | Good Good Not Applicable
UAE Social
Studies
Progress Not Applicable | Good Good Not Applicable
Attainment Good Good Very Good Very Good
English
Progress Very Good Very Good Very Good Very Good
Attainment Good Very Good Very Good Outstanding
Mathematics
Progress Very Good Very Good Very Good Outstanding
Attainment Good Very Good Very Good Very Good
Science
Progress Very Good Very Good Very Good Very Good
Learning Skills Very Good Very Good Very Good Very Good




PS2: Students’ personal and social development, and their innovation skills

Cycle1

Cycle 2

Cycle 3

Personal
Development

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Understanding of
Islamic values and
awareness of
Emirati and world
cultures

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Social
responsibility and
innovation skills

Not Applicable

Not Applicable

Not Applicable

Not Applicable

PS3: Teaching and Assessment

KG Cycle1 Cycle 2 Cycle3
Teaching for Very Good Very Good Very Good Very Good
effective learning M y Y y
Assessment Very Good Very Good Very Good Very Good

PS4: Curriculum

Cycle1

Cycle 2

Cycle 3

Curriculum design

and implementation

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Curriculum
adaptation

Not Applicable

Not Applicable

Not Applicable

Not Applicable




PS5: The protection, care, guidance and support of students

KG Cycle1 Cycle 2 Cycle3
Health and safety,
including
arrangements for Very Good Very Good Very Good Very Good
child protection /
safeguarding
Care and support Very Good Very Good Very Good Very Good

PSé: Leadership and Management

The effectiveness of leadership Very Good

School self-evaluation and improvement planning | Very Good

Parents and the community Very Good

Governance Very Good

Management, staffing, facilities and resources Very Good




Inspection findings

PS1: Students’ achievements

Islamic Education

A numlber of areas are evaluated by inspectors when evaluating students’ attainment and progress in
Islamic Education. These include the following:

e € | W M -

Holy Quran Islamic values Seerah (Life Faith } Identity Humanity and
and Hadeeth and principles of the Prophet 1 1 the universe
PBUH) ‘ ‘
Subject KG Cycle1 Cycle 2 Cycle3
Attainment Not Applicable | Good Good Very Good
Islamic

Education
Progress Not Applicable | Very Good Very Good Very Good

Findings:

The majority of students attain levels that are above the national standards in the elementary and middle
phases. The large maojority of students attain levels above the curriculum standards in the high phase. The
school does not teach Islamic education in the KG phase. The school’s assessment information indicates
that students’ attainment against curriculum standards is outstanding in the elementary, middle and high
phases. These high standards of attainment are not observed in lessons and students’ work. MoE
examination results for Grade 12 for 2021 indicate that attainment is outstanding. There are no other
external assessments or international standards for comparison in this subject. In lessons and students’
work scrutiny, the maojority of students attain levels that are above the national standards in the
elementary and middle phases. The large majority of students attain levels above the curriculum
standards in the high phase. For example, in the elementary phase in Grade 5, the majority of students
show secure understanding of (Al Seerah Al Nabawiyah) and how the prophet has advised his followers to
spread the Islamic call to save Islam and Muslims from disobeying God. However, a few students are
unable to confidently illustrate their understanding. In the middle phase, in Grade 8, the majority of
students demonstrate good levels of knowledge of Islamic rules and purposes. For example, they
confidently communicate their understanding of the pillars of Umrah and explain the rules for performing
Umrah. However, a minority of students do not fully take part in research to fully extend their learning
about such experiences. In the high phase, for example, in Grade 10, the large majority of students
demonstrate knowledge of (Al Seerah Al Nabawiyah) above curriculum standards. They identify the
challenges in collecting and documenting Hadeeth at the time of the Prophet Mohammad (PUS). They
extend their knowledge about the three stages in documenting Sunna through research and sharing the
information with the whole class. However, a few students do not fully engage in debates to deepen their
learning even further. The school has analyzed its internal assessment data. This indicates that trends in
attainment over the past three years have been consistently outstanding in all phases. These standards
were not observed in lessons and the scrutiny of students’ work, where attainment is very good in the high



phase, and it is good in the elementary and middle phases. The school's internal assessment information
indicates that most students, including SOD, make better than expected progress from their starting
points, overtime and the curriculum standards. However, in lessons and students’ work, the large majority
of students make better than expected progress in all phases. For example, in Grade 2, students talk about
how the verses of the Holy Qur’an and the way Muslims read them benefit their deeds. In Grade 8,
students keenly share their ideas about the pillars of Umrah, their importance, conditions and actions. In
Grade 10, students refer to the process of gathering and documenting Sunna and how research for
information should be beyond the textbook. The large majority of the different groups of students,
including boys, girls, Emirati, SOD, low and high attainers make better than expected progress in lessons.
There are no differences in the rates of progress made between boys and girls. In Grade 4, SOD shares the
names of some of the prophets, such as Moses. Few of the high attainers make accelerated progress, for
example, when they engage in challenging research and projects such as in finding out cbout the number
of Umrah visits made by the prophet. However, the level of challenge for the high attainers and G&T is less
consistent across the school.

Next Steps:

1. Engage in activities including discussions and role-play activities to consolidate understanding of Prophet
Mohammad's biography in the elementary phase. 2. Engage more in discussions and research to extend
the knowledge of Islamic rules and ‘lbadat’ such as Umrah, in the middle phase. 3. Deepen knowledge of
Islamic history, such as the documentation of Sunna through peer assessment, presentations, and
debates in the high phase.



Arabic as a first language

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in Arabic language. These include the following:

Listening Reading Writing
Subject KG Cycle1 Cycle 2 Cycle3
Attainment Not Applicable | Good Good Good
Arabic as a
first language
Progress Not Applicable | Good Good Good

Findings:

The majority of students attain levels that are above the curriculum standards in the elementary, middle
ond high phases. The school’s assessment information indicates that students’ attainment against
curriculum standards is outstanding in the phases taught in the school. These high standards of
attainment are not observed in lessons and students’ work. MoE examination results for Grade 12 for 2021
indicate that attainment is outstanding. There are no other external assessments or international
standards for comparison in this subject. In lessons and students’ work scrutiny, the majority of students
attain levels that are above the curriculum standards. For example, in the elementary phase, students
develop good listening, reading, and comprehension skills. For example, in Grade 5, the majority of
students read with expression and communicate what they have learned clearly, using good
pronunciation. However, few students’ speaking skills are less well developed. When students write, they
make spelling mistakes. In the middle phase, for example, in Grade 7, the majority of students can explain
paragraphs they read and understand the meaning of new words. They listen attentively to the text, but a
minority of students cannot discuss it at ease. Students take part in writing activities, although their use of
correct spelling and punctuation is less well-developed. In the high phase, for example in Grade 12, the
majority of students demonstrate good speaking, reading, and comprehension skills. They can read and
identify the general meaning of a poem. However, students’ writing skills are less well developed across the
school. The school has analyzed its internal assessment data. This indicates that trends in attainment over
the past three years have been consistently outstanding in the phases taught in the school. However, the
attainment observed in lessons is good in all phases. The school's internal assessment information
indicates that most students, including SOD, make better than expected progress from their starting
points and overtime in the phases taught in the school. However, in lessons and students’ work, the
majority of students maoke better than expected progress. For example, in the elementary phase, students
specak, read well and discuss what they have learned. In the middle phase, students extract the main and
the secondary ideas from the story, analyze and define the new words meaning from the events of the
story. In the high phase, students discuss the concept of environmental issues such as pollution, share
their understanding of the different types and define the meaning of the new words. The majority of the
different groups of students, including boys, girls, Emirati, SOD, low and high attainers make better than
expected progress in lessons. There are no differences in the rates of progress made between boys and
girls. In a Grade 5, low attainers match new words learned in the lesson to their meanings. Few of the high
attainers make accelerated progress, for instance, when they predict different events in the story.



However, G&T and high attainers do not always make the progress they are capable of because the level
of challenge is less consistent across the school.

Next Steps:

1. Engage in more activities to further improve speaking skills, in the elementary and middle phases. 2. Pay
more attention to spelling and punctuation and check that work is correct in the elementary and middle
phases. 3. Practice handwriting and write for different purposes and genres to improve writing skills in the
phases taught in the school.



Arabic as a second language

Subject KG Cycle1 Cycle 2 Cycle3
. Attainment Not Applicable | Good Good Good
Arabic asa
second
|
anguage Progress Not Applicable | Good Good Very Good
Findings:

The majority of students attain levels that are above the curriculum standards in the elementary, middle,
ond high phases. The school does not teach Arabic as a second language in the KG phase. The school’s
assessment data indicates that students’ attainment against curriculum standards is outstanding in the
phases taught in the school. These high standards of attainment are not observed in lessons and students’
work. MoE examination results for Grade 12 for 2021 indicate that attainment is outstanding. There are no
other external assessments or international standards for comparison in this subject. In lessons and
students’ work scrutiny, the majority of students attain levels that are above the curriculum standards
across the phases taught in the school. In the elementary phase, for example, the majority of Grade 4
students can read simple words, phrases, and sentences in topics they have learned and can predict their
meaning. However, a minority of students are not able to explain what they have read. Students can write
short sentences using words that they are familiar with. In the middle phase, the majority of Grade 6
students demonstrate good reading and comprehension skills. For instance, they can read, understand
ond write short and simple texts from topics they have learned such as the ingredients of certain food they
eat and menus they have seen in restaurants. However, a minority of students cannot read fluently and
their writing is less well developed. In the high phase, students develop good listening, speaking, and
reading skills. For example, in Grade 10, the majority of students can listen to and understand the overall
meaning of a short text that contains coherent sentences and different linguistic structures. In general,
students can write short paragraphs about familiar topics, such as describing what they have seen and
heard, although they tend to make spelling mistakes. The school has analyzed its internal assessment
data. This indicates that trends in attainment over the past three years are consistently outstanding in the
phases taught in the school. However, the attainment is good across all phases. The school's internal
assessment information indicates that most students, including SOD, make better than expected progress
from their starting points and overtime in the phases taught in the school. However, in lessons and
students’ work, the majority of students in the elementary and middle phases, and the large majority of
students in the high phase make better than expected progress. For example, in the elementary phase,
the majority of students define new words and use them in meaningful sentences. In the middle phase, the
majority of students name different types of food and use words as ingredients and recipes in their
discussions with others and in their writing. In the High phase, the large majority of students progress very
well, for example, when they advertisements using new words and terminologies to present to an
audience. The majority of the different groups of students in the elementary and middle phases and the
large majority of groups in the high phase, including boys, girls, Emirati, make better than expected
progress in lessons. There are no differences in the rates of progress made between boys and girls. There
are no SOD nor G&T students in this subject.

Next Steps:

1. Enhance speaking skills by taking an active part in dialogue and discussions to help prompt progress in
the elementary phase. 2. Increase vocabulary used through reading and writing to improve
comprehension skills in the middle phase. 3. Engage more in opportunities to write for longer lengths of
time and for a variety of objectives to extend writing skills in all phases.



UAE Social Studies

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in social studies. These include the following:

O

B

S
National Citizenship Government Valuesand | Theindividual | The national
identity ethics ! and society 3 economy
Subject KG Cycle1 Cycle 2 Cycle3
Attainment Not Applicable | Good Good Not Applicable
UAE Social
Studies
Progress Not Applicable | Good Good Not Applicable
Findings:

The majority of students attain levels that are above the curriculum standards in the elementary and
middle phases. The school does not teach social studies in the KG and high phases. The school's internal
assessment data for 2020-21 shows that students’ attainment is outstanding in the elementary and middle
phases. There are no external examinations or international standards for comparison in this subject. In
lessons and students’ work, the majority of students demonstrate knowledge, skills and understanding that
are above curriculum standards. In the elementary phase, students develop good knowledge and
understanding of the UAE geography. For example, in Grade 2, students talk about the UAE energy and
natural resources, including water and types of pollution such as noise and fumes caused by traffic on the
roads. They refer to Masdar city as an example of using renewcble energy. However, a minority of
students are not clear about the meaning of renewable energy. In Grade 4, students confidently share
their ideas about the causes of pollution, including, fumes caused by burning of the rubbish in fields and
factories. They can explain whether it is caused by humans or nature. However, a minority of students are
unable to explain how pollution affects individuals and the environment. In the middle phase, students talk
confidently about Sheikh Zayed efforts to change the desert into a green land and refer to his aspirations
during his life, such as planting palm trees in the UAE. They can discuss the natural features such as hills
and mountains and population distribution in the UAE map. However, a minority of students are not able to
read maps and extract facts related to population distribution in the UAE. The school has analyzed its
internal assessment data. This indicates that the trends in attainment over the lost three years are very
good. There are no external examinations or international standards for comparison for this subject. In
classroom observations and a scrutiny of students’ work, attainment fits in for good rather than very good
judgement. The school’s assessment data shows that the large majority of students, including SOD maoke
better than expected progress in relation to their starting points, over time and the curriculum standards.
The progress data shared during the inspection shows that groups of students, including boys, girls,
Emirati, SOD, G&T, lower and higher attainers make very good progress overall. In lessons and in their
recent work, the majority of students make better than expected progress. In the elementary phase,
students share their ideas, for example, how waste is disposed in Masdar city and the way it promotes
renewcble energy. In the middle phase, students continue to progress well in the way they discuss the
relationships between the natural features and the way the population is distributed in the UAE. The
majority of the different groups of students, including boys, girls, SOD, Emirati, low and high attainers make
better than expected progress. For example, in Grade 2, SOD share their ideas how cars create fumesin
the air. The low attainers make similar progress to their peers. For instance, in a Grade 8 lesson, students



define the brown and the green economy and share their views of how electrical cars create low carbon.
However, the high attainers and G&T students do not always receive a high level of challenge to extend
their learning. This is because the work they receive does not fully challenge them.

Next Steps:

1. Deepen understanding of new terms like renewable energy, particularly in the lower elementary phase.
2. Ask questions and look for reasonable answers to strengthen knowledge of environmental issues in the
upper elementary phase. 3. Improve mapping skills and the way to extract facts from the UAE maps to
enhance geographical skills in the middle phase.



English

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in English language. These include the following:

Speaking Listening Reading Writing
Subject KG Cycle1 Cycle 2 Cycle3
Attainment Good Good Very Good Very Good
English
Progress Very Good Very Good Very Good Very Good
Findings:

The majority of children in the KG and students in the elementary phases attain levels that are above the
curriculum standards. In the middle and high phases, the large magjority of students attain levels that are
above the curriculum standards. The school’s internal assessment information indicates that most
students attain levels that are above the curriculum standards in all phases. Such outstanding attainment
is not seen in lessons and in students’ work. IGCSE examination results for Grades 10 for the last three
years indicate that the attainment is outstanding. PISA examinations in 2019 for 15-year-old students show
that the large majority of students attain above national and international standards. In lessons and
students’ work, the majority of children in the KG and students in the elementary phases attain levels that
are above the curriculum standards. In the middle and high phases, the large majority of students attain
levels that are above the curriculum standards. In the KG phase, the majority of children develop good
speaking and listening skills and learn new words. They are learning how to relate letters to sounds
(phonics) and to tackle unfamiliar words. Children can write their names and few familiar words correctly.
However, a minority of less confident children have not fully developed their speaking skills. This is because
teachers do not always offer them enough time to think, to reflect on their learning and to develop the
ability to respond to questions. In the elementary phase, the maojority of students develop good listening,
speaking and reading skills. For example, in Grade 4, students can read a short paragraph from ‘Charlie
and the Chocolate Factory’ and explain what they have understood. However, a minority of students are
not able to explain unfamiliar words. This is because teachers do not always offer students the opportunity
to look up new words, for example, in a dictionary, so that they can add more new vocabulary to their
language repertoires. By Grade 5, the maojority of students can identify and explain the meaning of
homophones in their own words. They can write simple sentences containing homophones, and a few can
produce a short paragraph with their choice of homophones. In the middle phase, the large majority of
students develop very good specaking, listening, reading and analytical skills. For example, in Grade 7,
students confidently compare and contrast biographies with autobiographies, providing real examples
from daily life situations, such as the autobiographies of famous football players in Europe. By Grade 8, the
large majority of students explore the differences between consumer and technical documents and maoke
very good links with their daily lives. For instance, they refer to consumer document as the information
provided about the materials used in a product such as a shirt and possibly the warranty; and the technical
document involves how to follow instructions, for example, to assemble a wardrobe or how to make a
washing machine work. In the high phase, the large majority of students confidently share their ideas and



listen to the views of others. They read with expression and intonation and explain what they have
understood. For example, in Grade 9, students are articulate and keenly take part in research to explore
how ships sank in the ‘Bermuda Triangle’, developing very good knowledge of research, presentation and
critical thinking. In Grade 10, students are very confident to express their views about how downloading of
music is illegal and can have a negative impact on the music industry. By Grade 12, students confidently
talk about the skills required for a speaker to lead on the presentation of their research, highlighting the
importance of fluency in speaking, reading and writing. From the elementary to high phases, students taoke
part in writing, and follow correct grammar rules. However, they do not write at length, exploring different
genres of writing. The school has analyzed its internal assessments for all phases and external examination
results such as IGCSE and PISA. This shows that trend in attainment over the last three years is
outstanding. These standards are not observed in lessons and in students' work where attainment is good
in the KG and elementary phases and it is very good in the middle and high phases. The school’s internal
assessments and external data show that most children in the KG phase and students in the other phases,
including SOD make better than expected progress, in relation to their starting points, over time and the
curriculum standards. However, outstanding progress is not evident in the lessons observed or students’
work. In lessons and students’ book reviews, the large majority of students in all phases make better than
expected progress. In the KG phase, children progress very well as they listen and share their ideas with
others. They use what they have learnt about the letters and sounds that they are familiar with to make
new words. In the elementary phase, students speak very well, read widely and give examples of words
related to homophones and allophones. From Grade 9 onwards, students continue to progress very well in
their speaking, reading and comprehension as seen in their ability to take part in research and
presentation of their work. Most of the different groups of children in the KG phase and students in the
elementary, middle and high phases make better than expected progress, including boys, girls, Emirati,
SOD, low and high attainers. In the KG phase, SOD learn new letters and sounds and put sounds together
to make simple words such as cat and sat. In the elementary phase, SOD progress very well in the way
they explore homophones and explain how they know them from the spoken words. In the middle phase,
low attainers take part in reading and comprehension exercises and compete with their peers from
different abilities. However, the high attainers and G&T students do not always receive enough challenge
to fully maximize their learning. This is because they start with the same tasks as others before they have
access to more challenging work.

Next Steps:

1. Take time to think before responding to questions and instructions to help improve speaking skills, in the
KG phase. 2. Use dictionaries to look up new words, learn and use them regularly to improve speaking and
writing skills, in the elementary phase. 3. Write for different genres and purposes to further improve writing
skills, in the elementary, middle and high phases.



Mathematics

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in the laonguage. These include the following:
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Subject KG Cycle1 Cycle 2 Cycle3
Attainment Good Very Good Very Good Outstanding
Mathematics
Progress Very Good Very Good Very Good Outstanding
Findings:

The majority of children in the KG phase attain levels that are above the curriculum expectations. The
large majority of students attain levels that are above the curriculum standards in the elementary and
middle phases. Most students attain levels above the curriculum standards in the high phase. The school’s
assessment data indicates that most children in the KG phase and students in the elementary, middle and
high phases attain levels that are above the curriculum standards. However, such outstanding attainment
is evident in the high phase only. IGCSE examinations for Grade 10 in 2021 indicate outstanding
performance. AS Level examinations for Grade 11in 2021 note very good attainment. A-level examinations
for Grade 12 in 2021 indicate outstanding attainment. TIMSS results for 2019 show that the large majority of
students in Grades 4 and 8 attain above the national and international standards. In lessons and students’
book reviews, the majority of children in the KG phase, attain levels above the curriculum standards. For
example, in KG 1, children can count up to a given number. By the end of KG2, children say the numlber
names in order and can add a range of different single numbers, for example, using dice to generate two
random numbers and then adding them together. However, a minority of children tend to draw the
numbers, but they are not able to form them correctly. In the elementary phase, students develop very
good mathematic skills. For example, in Grade 3, students can use a formula to find the area of a
rectangle. In Grade 4, students can remember and work through the acronym PEMDAS, (parenthesis,
exponents, multiplication, division, addition, subtraction). However, a minority of students have not fully
developed their reasoning skills in order to be able to show how they work out their mathematical
operations. In the middle phase, Grade 7 students develop very good problem-solving skills in geometry in
the way they explain how parallel lines affect the relationships between special angle pairs. In Grade 8,
students can identify consecutive interior and exterior angles, understanding how parallel lines affect the
relationships between special angle pairs. In the high phase, students develop excellent knowledge, skills
ond understanding in the way they solve problems. For example, in Grade 9, students can factorize
guadratic equations. By the end of the high phase, Grade 12 students confidently apply binomial expansion
to negative or fractional powers and work independently. However, a minority of students have not fully
developed their higher-order- thinking skills in order to solve more complex operations. The school’s
internal assessment data indicates that trends in attainment over the last three years have been
consistently outstanding in all phases. Trends in attainment over the last three years in externall
examinations such as IGCSE, AS and A level examinations indicate outstanding attainment overall. This
has been validated through lesson observations and book scrutiny. Outstanding attainment is evident in
the high phase only. The school’s internal and external assessment information indicates that a large




majority of students, including SOD, make better than expected progress in relation to their individual
starting points, over time, and the curriculum standards. In lessons and students’ work, the large majority
of children in the KG phase and students in the elementary and middle phases make very good progress
and it is outstanding in the high phase. For example, in the KG phase, children progress very well as they
learn number names, sequence, count, add and compare numbers. In the elementary phase, students
continue to progress very well as they use different operations such as additions and multiplications to
solve problems. In the middle phase, students learn about different geometry topics, for example, points,
lines, planes, and angles as well as different aspects of expressions and equations, working with radicals
and integer exponents, and understanding connections between proportional relationships, lines, and
linear equations. In the high phase, students make outstanding progress in the way they use their
reasoning and their ability to solve problems. For example, they can extend and formalize what they have
learnt about ratio and proportion, including trigonometric ratios and solving algelbraic equations. Most of
the different groups of children in the KG phase and students in the elementary and middle phases,
including boys, girls, Emirati, SOD, low and high attainers make very good progress. The progress of the
different groups of students is outstanding in the high phase. In the KG phase, SOD progress very well and
say number names beyond 10, using laonguage before and after. In the elementary phase, SOD is beginning
to solve operations, involving addition and multiplication. However, G&T students are not sufficiently
challenged in all phases. This is because at times they start with the same work as their peers before trying
a challenging piece of work.

Next Steps:

1. Engage in a range of activities and practice writing numerals correctly, in the KG phase. 2. Show the
ways to calculate operations to help improve reasoning skills, in the elementary phase. 3. Take more
challenges to solve problems and to strengthen higher-order- thinking skills and the ability to solve
problems independently in the high phase.



Science

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in science. These include the following:
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Subject KG Cycle1 Cycle 2 Cycle3
Attainment Good Very Good Very Good Very Good
Science
Progress Very Good Very Good Very Good Very Good
Findings:

The large majority of students in the elementary, middle and high phases attain levels that are above
curriculum standards. In the KG phase, children’s attainment is good. The school’s internal assessment
data for the last year indicates outstanding attainment for all students across all phases as measured by
the school’s curriculum standards. These high levels of attainment reported by the school are not
reflected in the lessons observed. IGCSE and A- level examination results for 2020-21 show outstanding
attainments in bioclogy, chemistry and physics. TIMSS examination results for the academic year 2019 for
the large minority of students in Grades 4 and 8 show that most students attain levels that are above the
international standard. The PISA examination results for 2019 indicate that the large majority of the 15-
year-old students are above the national and international standards. In lessons and in their recent work,
the large majority of students in elementary, middle and high phases demonstrate knowledge, skills and
understanding that are above curriculum standards. In the KG phase, students’ attainment is good. For
example, in the KG 2, children develop good understanding of how plants grow. For example, they know
that plants need water, air and sunlight to grow. They draw smiley or sad faces to share their prediction.
However, a minority of children do not understand the meaning of the term ‘prediction.’ In the elementary
phase, for example, in Grade 3, students show very good knowledge of the physical features of different
materials and talk about how organisms survive in their ecosystem. In the upper elementary grades,
students can explain the level of PH level and can justify confidentially the importance of checking the PH
level of different substances. They can link it to real life situation in the way they conclude whether water is
safe to drink or not. However, a minority of students in lower elementary phases are not familiar with the
new scientific terms like, adaptation and ecosystem. In the middle phase, students develop very good
scientific skills. They confidently investigate the thermal conductivity of different types of materials and
discuss acid-base reactions. They give examples from real life, for instance, of how acid in rain water can
affect living organisms. In the high phase, students continue to develop very good scientific knowledge,
understanding and skills and a very good level of recording and reporting on scientific investigations. In o
Grade 12 chemistry lesson, students show very clear understanding of the structures of the atom and can
distinguish between the different types of bonding, explaining the electronic configuration for atoms. In a
Grade 12 biology lesson, students can describe the structure of the circulatory system in humans and
confidently explain the relative thickness of the wallls of the atria and ventricles and left of right ventricles.
They are capable to name the disease that may cause any defect in the heart muscle. In physics,



students can investigate the terminal velocity of an object moving through a viscous liquid, taking into
consideration the independent, dependent and controlled factors. However, in the middle and high
phases, students do not consistently investigate and find things by themselves. This is because they are
mostly guided by the teachers. Over the last three years, trends in attainment by the school’'s own
measures is outstanding across all phases. This is not borne out in the lessons observed and in and
students’ work where attainment is good in the KG phase and it is very good in the other phases. The
school's internal assessment results show that most students make better than expected progressin
relation to their starting points, over time and the curriculum standards. This is the same for boys, girls,
Emirati, SOD, low and high attainers. In lessons, and in their recent work, the large maojority of students in
the KG, elementary, middle and high phases make very good progress. For example, in the KG phase,
children use their senses to talk about the types of materials around them like wood and plastic as well as
their propensity to float or sink. The children relate this to the materials used in boat and ship construction
to explain why they do not sink when sailing. They are able to predict whether water and sunlight are
necessary for plants' growth. In the elementary phase, students start to plan for their experiments; setting
hypotheses and testing them. For instance, investigating the impact of adding more batteries to the
electrical circuit. In the middle phase, students write a summary of their investigation in a report explaining
how acid-base reactions are used to solve real-life problems. For example, how different levels of lake or
river acidity can kill fish and the impact of that on the whole ecosystem. In the high phase, studentsin
chemistry explain the importance of the transition metals in the medical field. In bioclogy, students identify
the structure of the transport system in mammails and in physics they show their understanding of
oscillation through testing different factors that affect the harmonic motion of the pendulum. Most of the
different groups of students, including boys, girls, SOD, low and high attainers make better than expected
progress. In the KG phase, SOD talk about how plants need water to grow. In Grade 5, SOD take part in
investigations related to PH using a reading meter. The high attainers and G&T are not given sufficiently
challenging work to optimize their learning.

Next Steps:

1. Deepen understanding of the meaning of scientific terms such as ‘prediction’, in the KG phase. 2.
Enhance scientific knowledge and acquire new terms to consolidate learning, to predict and to
experiment, in the elementary phase. 3. Take more challenges to compare, hypothesize, record, conclude
to investigate and to find out things independently in the middle and high phases.



Learning Skills

Students learning skills and the impact on academic achievements are evaluated across all phases. Points
taken into consideration when evaluating expected learning skills in all phases are as follows:

¢ Engagement and the responsibility students take, for leading their own learning.
¢ |Interactions and collaboration with others to achieve shared learning goails.
¢ Successfully connect learning to other subjects and real life as global citizens.

Subject KG Cycle1 Cycle 2 Cycle3
Learning Skills Very Good Very Good Very Good Very Good
Findings:

Students engage very well in lessons and activities and display positive attitudes to learn. They are very
well motivated to learn and enjoy coming to the school. For example, in the KG phase, children respond
with enjoyment to learning and keenly try new activities and experiences. Students know their strengths
and weaknesses and how to improve their work. For instance, in a Grade 4 science lesson, students
demonstrate their willingness to take responsibility for their learning when studying electrical circuits and
choose different activities to experiment with. In a Grade 9 English lesson, students respond very well to
their teachers’ oral and written feedback and self-correct their work. Students interact very well with their
teachers and peers. They use their very good English language skills to communicate their ideas and views
to others. For example, in Grade 10 English, students compare biographies with autobiographies, exploring
examples of different hobbies and scientific experiments. Students collaborate very well when
opportunities arise. For example, in a Grade 12 biology lesson, students purposefully interact with their
peers and collaborate when they discuss heart diseases. In Islomic education, Grade 8 students are able to
communicate their learning effectively and share their understanding about the pillars and rules related to
Umrah. Students make very good connections between arecas of learning and relate them to the real
world. For example, in a KG2 phonics lesson, children talk about ‘f’ sound and relate it to the word ‘fruit’,
exploring the importance of eating fruit to keep them healthy. In a Grade 6 Islamic education lesson,
students learn about respecting their families, friends and neighbors, and make links to the UAE. For
example, they speak about how to adapt the 2019 UAE model of tolerance, which is based on the values of
love, cooperation, care, and equality amongst all humanity. In a Grade 9 English lesson, students research,
developing their scientific skills about the ‘Bermuda Triangle’, an urban legend centered on a loosely
defined region in the western part of the North Atlantic Ocean where a number of aircraft and ships are
said to have disappeared under mysterious circumstances. Students then present their findings having
explored scientific reports about how robotics might help to discover the sunken ship and in turn possibly
alert other ships of their findings. Students have many opportunities to be innovative in their work. For
example, in the KG phase, children engage very well in music, songs and rhymes. In the elementary phase,
students enjoy music, sing and respond very well to pitch and rhythm. Across the school, students take
part in art activities, including painting, drawing and sculpture works. For example, portraits of famous
artists created by students and students’ various artistic work are displayed in all parts of the school to
celebrate students’ artistic success and to promote creativity in their work. In a Grade 9 English lesson,
students are innovative in the way they choose their topic for research and the way they present their
findings, for example, about the use of drama to express their feelings about happiness and sadness. In all
phases, students are very well involved in enterprise events, raising money for the Emirates Red Crescent
and also families that are affected by COVID-19. Students from the elementary and middle phases have
created artistic work. They have managed to set up their own stalls in the school grounds to sell the
products they have made in order to raise funds to support their chosen charities. Students are given the
opportunity to strengthen their inquiry skills. For example, in a Grade 12 English lesson, students ask
guestions and try to find answers, for example, the required skills for a speaker to present their work to a
new audience. In the KG phase, children are curious in the way they ask questions and receive answers
from their teachers, for instance, how to collect ingredients to make an apple tart. However, the use of



inquiry is not consistent, especially in social studies and science. Research skills are strongly encouraged in
most lessons, where students frequently present their findings. For example, in a Grade 10 English lesson,
students confidently research, present their work and express their views about how downloading of
music is illegal and can have a negative impact on the music industry. In a Grade 12 English lesson,
students research to find out about how they can improve their public speaking skills. However, research
and use of presentation of work are not strong, particularly in social studies. Students have the opportunity
to develop their problem-solving and critical thinking skills. For example, this is evident in mathematics. In a
Grade 3 English lesson, students learn to solve problems in the way they differentiate between similes and
metaphors. In a Grade 6 lesson, students learn to tackle multi-step equations with variables. However, high
order thinking skills are not fully developed in most subjects. Learning technologies are used very
effectively throughout the school. Students are adept learners of technologies. For example, they use
computers to study in face-to-face lessons and during remote learning. E-library is popular and students
can read for pleasure and information. In a Grade 6 English lesson, students use their computers to read
stories, extract new words from paragraphs and share the meanings with their teachers and peers. Older
students use MS Teams to break out into groups, to work and to share their ideas.

Next Steps:

1. Refer to books and use ICT to improve research skills in all phases of the school, especially in social
studies. 2. Ask questions and try to find answers to improve inquiry skills in science, in all phases. 3. Engage
in more activities to support the development of higher-order thinking skills in all phases.



PS2: Students’ personal and social development, and their
innovation skills

Performance
Indicator KG Cycle1 Cycle 2 Cycle 3
Personal . . . .
Development Not Applicable Not Applicable Not Applicable Not Applicable




Understanding of Islamic values and awareness of Emirati
and world cultures

Performance

e KG Cycle1 Cycle 2 Cycle 3

Understanding of
Islamic values and
awareness of Not Applicable Not Applicable Not Applicable Not Applicable
Emirati and world
cultures




Social responsibility and innovation skills

Performance
Indicator

Cycle1

Cycle 2

Cycle 3

Social
responsibility and
innovation skills

Not Applicable

Not Applicable

Not Applicable

Not Applicable




PS3: Teaching and Assessment

Teaching for effective learmning

Performance
indicator Ko Cycle1 Cycle 2 Cycle 3
Teaching for Very Good Very Good Very Good Very Good
effective learning Y Y ry Y

Findings:

Most teachers have a very good subject knowledge and know how students learn them. Teachers teach
students well new knowledge, skills and difficult concepts. For example, in mathematics in a Grade 9
lesson, students learn to factorize quadratic equations. In science, teachers challenge students to work
through difficult concepts and extend their learning. For instance, in science in Grade 5, teachers help
students learn how to check the PH level in water and conclude whether it is safe or not to drink. In the KG
phase, teachers have very good subject knowledge and use it very well to support children's learning. for
instance, teachers of English teach children how to put sounds together to make words. In science,
teachers help children learn how plants need water, air and sunlight to grow. Teachers provide engaging
activities that stimulate students to learn. They plan detailed lessons with clear learning objectives and
success criteria and share them with students and often make reference to them during lessons so that
students are clear about the expectations. For example, in a Grade 5 English lesson, the teacher reviews
the learning objective to help students clarify their thinking. In a mathematics lesson in Grade 6, the
teacher constructs the lesson with a clear purpose and a detailed lesson plan on the use of a formula to
aid students find the area of rectangles. The learning environment, including the teaching classrooms are
generally conducive to learning. Within lessons, time is used effectively by teachers to maximize learning.
For example, in a Grade 10 English lesson, the teacher asks questions to help students develop their criticall
thinking about the issue related to downloading of music in every-day life while posting the learning
objective on the white interactive board. This ensures that time is not wasted. However, in the KG phase,
teachers do not always offer less confident children enough time to think before responding. The pace of
the lesson is too fast for them. Teachers deploy resources very well to enhance and facilitate students’
learning. For example, in the KG phase, children have access to a wide range of practical resources such
as construction tools, puzzles and games to use. Across the school teachers use visual and auditory tools
such as videos to support students’ learning. In all phases and subjects, teachers use interactive white
boards (IWB) to facilitate and enhance learning. For example, in a Grade 3 English lesson, the teacher
encourages students to use the IWB to post and share their answers with others. In science, teachers use
practical resources to help students experiment with. Teachers’ interactions with students ensure that
they are keen to learn. Teachers promote dialogue and engage students in thoughtful discussions and
reflection. They use open-ended questions to test students' understanding and to deepen their learning.
For example, in a Grade 5 English lesson, the teacher asks students to find out whether the words in a
provided text are homophone or allophones. In the KG phase, through questioning, children can
differentiate between healthy and unhealthy eating. In a Grade 10 mathematics lesson, the teacher
provides a good starting point for a thoughtful debate, by setting students the challenge of solving a muilti-
step real-life application determining the height of a cliff. Most teachers use effective strategies to meet
the needs of individual students, including teaching styles and methods. In the most effective lessons,
teachers plan detailed activities and tasks that challenge all groups of students, including SOD. In a Grade
2 English lesson, the teacher provides tasks that match the G&T students’ reading ability. As a result,
students develop very good reading and comprehension skills. In a Grade 3 mathematics lesson, an
interactive board displaying students’ work on how to use a formula to find the area of a rectangle is highly
visual and encourage whole class discussion. This has led to a better understanding of the concept of
solving angles. However, a minority of teachers do not always plan activities that fully cater for the needs



ond abilities of all students, particularly the higher attainers and G&T students. Teachers provide students
with very good opportunities to develop critical thinking and problem-solving skills. This is evident in
mathematics, for example, in a Grade 12, where students develop excellent skills to tackle complex
equations. However, the higher order thinking skills are not fully developed across the school. Teachers
provide the opportunity for students to develop creativity in their work. For example, in art, students in the
elementary and middle phases enjoy the chance to engage in observational painting and drawing such as
their self-portraits. In the KG phase, children enjoy printing activities. In general, teachers provide the
opportunity for students to develop their independent learning skills. For example, in a Grade 9 English
lesson, the teacher facilitates students’ learning and helps them to work independently. However, this is
less strong in the elementary phase where lessons are more teacher-directed.

Next Steps:

1. Ensure that teachers in the KG phase provide enough time for children to think before responding to
guestions. 2. Ensure teachers match the activities in order to meet the different needs and abilities of
students, including the high attainers and G&T students. 3. Ensure that teachers help students strengthen
their high order thinking skills in all phases and their independent learning skills, especially in the elementary
phase.



Assessment

Performance
Indicator KG Cycle1 Cycle 2 Cycle3
Assessment Very Good Very Good Very Good Very Good
Findings:

Internal assessment processes are coherent, very well established, and linked to the school’s curriculum
standards. Students are diagnostically assessed at the beginning of the academic year, and this is followed
by internal quizzes and end-of-term examinations. Subject teachers also conduct regular end-of-unit
tests for assessing students’ knowledge, skills, and understanding in all subjects. Students’ performance is
also assessed through various worksheets. In the KG phase, children also receive an assessment on entry
to the school to help identify their starting points and to plan for improvements. Most of the data and
processes are comprehensively reliable, this helps the school to measure students’ academic progress
aond personal development and well-being. However, few assessments are slightly generous and this
doesn’t fully allow the school to quickly identify the gaps. For example, the school’s internal assessment
information shows that the attainments in Islamic education and science are outstanding in all the phases,
but this is not evident in lessons or students' work. The school effectively benchmarks students’ academic
outcomes against appropriate external, national, and international expectations, for example, the MoE,
IGCSE, AS and A levels examinations. The school participates in TIMSS and PISA assessments. The school
also uses MAP, which is completed at the end of term 1 and term 3, to establish an external baseline for
Grades 3 to 9. Benchmarking and analysis of external dota are comprehensive, accurate and effective.
This enables the school to measure attainment and progress over time against national and international
standards, identifying gaps and making adaptations to the curriculum when necessary. Assessment data
is analyzed in great depth by school leaders and teachers, including information albout students' progress
as individuals and groups. The school leaders also analyze the school’s assessment information to identify
trends. All assessment information is cross-checked and moderated for accuracy and reliability by the
leadership of the school. Whole-school and individual targets are set, and student performance is
monitored to ensure students are meeting short, and long-term targets. Teachers, students, and parents
access the school’s assessment data via the school's digital learning platform. Assessment information is
shared with teachers to inform teaching and learning. In the most effective lessons, teachers use the
assessment data meticulously to plan for the next steps of students’ learning. This enables students to
make rapid and sustained progress. For example, in a Grade 12 mathematics lesson, students apply their
excellent mathematical skills to solve expressions and algebraic equations, working independently at o fast
pace. However, a minority of teachers do not use the assessment information to plan activities and tasks
that fully meet the needs of all students, including the high attainers and G&T students. Teachers know
their students’ strengths and weaknesses. They provide consistent oral feedback during lessons. This
dllows students to make adjustments to their work. Teachers regularly mark students’ written work and
provide them with constructive feedback on how they can improve their learning. However, a minority of
students do not always respond to teachers’ comments. Teachers set learning targets and share them
with students and their parents. Students and their parents are also involved in reviewing such targets.
SOD have individual educational plans and parents and students are also involved in setting up and
reviewing such plans. In the most effective lessons, students evaluate the work of their peers and offer
them advice on how they can further improve their work. For example, in a Grade 9 English lesson,
students evaluate their peers’ presentations which are delivered to the class, referring to the English
rubrics and offering them guidance on how they can improve the quality of their work. However, this is not
always consistent across the school.

Next Steps:

1. Ensure that teachers consistently use assessment data to plan activities and tasks that meet the needs



of all students and to provide more challenge for the high attainers and G&T students so that they can
make high levels of progress they are capable of. 2. Ensure that teachers remind students to respond to
their comments to improve the quality of their work. 3. Provide the opportunity for students to evaluate the
qudality of the work of their peers to help them strengthen their assessment skills and to learn from one
another.



PS4: Curriculum

Curriculum design and implementation

Performance
Indi r KG Cycle1 Cycle 2 Cycle3
Curriculum design . . . .
and implementation Not Applicable Not Applicable Not Applicable Not Applicable




Curriculum adaptation

Performance
indicator

KG

Cycle1

Cycle 2

Cycle 3

Curriculum
adaptation

Not Applicable

Not Applicable

Not Applicable

Not Applicable




PS5: The protection, care, guidance and support of
students

Health and safety, including arrangements for child
protection / safeguarding

Performance

Indicator KG Cycle1 Cycle 2 Cycle 3

Health and safety,
including
arrangements for Very Good Very Good Very Good Very Good
child protection /
safeguarding

Findings:

The school has comprehensive policies and procedures to safeguard students, including child protection.
The senior leaders and designated persons for safeguarding check and review the safeguarding and child
protection policies and procedures regularly. They make sure that such policies and procedures are made
available on the school’s website and in-school records, and can be viewed at any time by parents, visitors
to the school and others. Staff have attended child protection training and know how to keep children safe
in the school and to protect themselves from allegations. Discussions with parents indicate that they
receive guidance on how to keep their children safe during remote learning. For example, students in the
elementary and middle phases say that they have benefitted from the ‘Anti-Bullying Week’ and know
about physical and emotional abuse and cyber bullying. They feel confident to express their concerns to
members of staff that they are comfortable with if they are worried. In the KG phase, teachers talk to
children and encourage them to be kind and respectful to others. Older students spoken to show very
good knowledge about e-safety that they have learnt in the school and are familiar with the different
types of bullying, including cylber- bullying. They understand the possible negative impact that social media
might have on individuals and society. The school ensures that health, safety and security policies and
procedures are thorough. For example, security staff check visitors’ identity and the validity of their PCRS
ond provide them with a visitor’s badge to wear while they are in the school. The school conducts regular
safety checks on the premises and resources. Fire risk assessments are regular. For example, fire
equipment, including fire alarms and extinguishers, and electrical applionces are checked by externall
professionals to ensure that they are in good working order. The school has trained members of staff as
fire wardens and conduct fire drills termly, helping students and staff know how to evacuate the buildings
in case of an emergency. Staff supervise students in classrooms, in other parts of the school and on
school transport. The school has full time cleaners who ensure that the premises are clean and hygienic.
Fumigation and sanitization of the buildings and buses are regular to reduce the risk of COVID-19. Staff are
very clear about their roles to keep students safe in the school. The buildings are slightly old and
adeguately maintained. Equipment is in good working order and well deployed to support students’
learning. Records, including incidents and accidents are very well kept, including subsequent actions. The
clinic is well organized and the nurses keep students and staff’ medical records securely locked in
cabinets. Medication is stored safely and the nurses administer medication for students with medical
needs when required. The nurses also check students’ height and weight regularly, keep records securely
ond provide advice to students and their parents when necessary. The nurses provide training for staff on
how to support students’ medical needs such as food allergies when required. The nurses also help to
monitor staff’s weight and health problems and provide guidance accordingly. The school provides a
physical environment that meets the learning needs of most students. For example, the classrooms are
large and airy. However, corridors are slightly narrow in most parts of the school. The school has installed



ramps in all parts of the school. However, there are no lifts or appropricte washroom facilities for students
ond adults who might have mobility issues. The school is aware of the accessibility issue and the
importance of physical inclusion. Discussions with the school leaders and a scrutiny of the drawings of the
buildings indicate that there are firm plans to build a new school in the near future. The proposed new
building will fully meet the accessibility requirement. The school supports healthy living very well. Teachers
promote physical activities to help improve students’ physical development and to promote their physical
health. The school nurses and teachers promote initiatives such as healthy eating, dental health and
hygiene, sanitization of hands and wearing of masks. For example, in the KG phase, children learn about
importance of eating fruit and vegetables and drinking water to keep them hydrated. In the elementary
phase, students in science learn about the importance of dental health and how eating food with sugar
ond lack of brushing their teeth can lead to dental decay. The nurses provide support to staff, parents and
students on mental health and well-being. Older students appreciate the support they receive from their
teachers on how to manage their feelings and anxiety due to COVID-19.



Care and support

Performance
Indicator KG Cycle1 Cycle 2 Cycle3
Care and support | Very Good Very Good Very Good Very Good
Findings:

Relationships between staff and students are very positive and cordial. The school has very good systems
for managing students’ behavior. For example, the school shares the behavior policy and rules with
students and their parents through a booklet and newsletters so that they are clear about the
expectations. Teachers also share the behavior rules with students in lessons. Teachers implement the
behavior rules and strategies consistently and deal with challenging behavior in a calm way. For example,
they remind students of the code of conduct and help them understand the rule of law from an early age.
The social workers and the counselors support students and guide them on how to manage their feelings
aond emotions. They also licise with parents to help them know how to manage their children’s behavior at
home. The school rewards students’ behavior, attitudes to learn and positive relationships accordingly. In
elementary, students say that they are proud of the number of reward stickers they have received from
their teachers. Attendance and punctuality are very well promoted by all staff, leading to rates of
attendance at 96%. The social workers and the attendance officer ring parents in the mornings to find out
about the nature of their children’s absence. They also monitor punctuality and encourage parents to
bring their children to the school on time. Senior leaders monitor the school’s corridors to ensure that
students are punctual to lessons and time is not wasted. The school leaders rightly acknowledge students’
efforts in attendance and punctuality and reward them accordingly. The school has comprehensive
systems and processes to identify SOD and G&T students. For example, teachers observe SOD in lessons
ond assess their learning. Teachers of the different subjects share their assessments on individual
students with each other. They also share such information with the special educational needs co-
ordinator (SENCQO), who is a qualified child psychologist. SENCO shares the information with parents and
provide them with support on referrals for external assessments, including speech and language therapy.
With regards to G&T, teachers observe and assess students’ learning, including their gifts and talents. They
also talk to students and their parents about potential gifts and talents. The school leaders also check the
external examination results to identify students with high scores and the possible gifts in subjects such as
English, mathematics and science. They share the information with parents and provide them with
guidance on how to meet their children’s aspirations. SOD are identified using agreed criteria internally and
have individual educational plans. They are very well supported during face-to-face lessons. Teachers
ensure that SOD are very well integrated in learning. They share the activities for SOD with their parents
ond offer them guidance on how to support their children’s remote learning. However, there is not enough
evidence to indicate how the school monitors SOD’s on-line learning. Discussions with the senior leaders
indicate that they are planning to assess SOD when they resume face-to-face education in the school
ond to provide them with extra interventions to support their learning. G&T students attend extra-
curricular activities to support their talents such as music, art and physical activities, including tennis and
football. In the most effective lessons, G&T students receive very well targeted support in lessons and
make the best possible progress that they are capable of. However, this is not consistent in all subjects
ond phases. Students’ personal development and well-being are very well monitored and supported. In the
KG phase, children and their parents visit the setting before the beginning of the academic year in order to
be familiar with the routines and expectations. Transition to the new academic year is very well organized
across the school. For example, students meet their new teachers before the beginning of the academic
year and get to know each other. This helps to reduce students’ level of anxiety. Due to COVID-19,
teachers also speak to the new students and their parents on ZOOM to introduce themselves. In Grade 8,
students receive very good support on their choices of subjects, the British and the American curriculum.
Older students receive very good advice about their career choices and next steps in learning. For



example, a group of students from the high phase, spoke about the very well-tailored support that
teachers offer them to help them plan for their career pathways, including career fairs, interview skills and
support on applications to universities. Parents confirm that their children receive very good support on
career choices. The school monitors the destination of students after graduating.

Next Steps:

1. Make sure that the the school buildings and facilities are accessible to all students and adults, including
those with mobility difficulties. 2. Monitor how SOD learn during remote sessions to ensure they continue to
make the best possible progress. 3. Provide additional support and challenge for the G&T students to fulfil
their potential.



PSé6: Leadership and Management

The effectiveness of leadership

Performance Indicator Quality judgement

The effectiveness of leadership Very Good

Findings:

Leaders at all levels, led by the principal articulate a very clear and strong vision, that is shared by staff and
the wider school community. Leaders at all levels are highly committed to the UAE national and Emirate
priorities. For example, this is evidenced in the way they have been very successful in enabling students to
attain above the national and international standards in PISA and TIMSS examinations. They ensure that
SOD are very well integrated in learning. The school leaders demonstrate very good knowledge and
understanding of best practices in teaching, learning and assessment. They have been successful in
training and upskiling new staff to teach different subjects in the school, including the Arabic subjects,
English, mathematics and science. Senior leaders ensure that there is a positive learning environment,
supporting very good standards of students' learning and personal development and well-being. The
school has distributed leadership very effectively across the school. Since the previous inspection, the
school leaders have provided training for heads of department and middle leaders. Senior leaders coach
and train heads of departments so that they can support teachers on planning and how to implement the
curriculum. They have also trained middle leaders to build the school’s capacity and to empower new
members of staff. Senior leaders have recognized that few of the new leaders require more training and
mentoring so that they know how to monitor their subjects very effectively. Overall, leaders have
sustained very good performance since the previous inspection despite the challenges the school has
faced due to COVID-19. The school leaders have improved students’ attainment in Arabic as a first
language from acceptable to good in the elementary phase; in Arabic as a second language from
acceptable to good in the middle phase and from good to very good progress in the high phase. They
have also improved students' attainment in English from good to very good in the middle and high phases.
However, the internal assessment data is not always reliable or accurate. The strategic use of data by a
minority of teachers to inform teaching and learning is not fully embedded. For example, the school’s
internal assessment data indicates that the attainment in Islamic education and science are outstanding.
However, such outstanding attainment is not evident in the subjects and phases observed. Staff say that
they have very clear roles, responsibilities and lines of accountability. The school leaders support and hold
staff accountable for students’ performance. For example, they observe lessons, check students’
attainment and progress data and talk to students about their learning. Recently, the school leaders have
requested teachers to provide extra support for low attainers, for example, in English and mathematics to
help them catch up. The school leaders ensure that the school is compliant with ADEK requirements. For
example, they employ suitably qualified staff who can deliver the required curriculum. They vet staff to
ensure that there are no safeguarding issues. The safety teams check the premises and resources
regularly to ensure that students remain safe and secure in the school. Overall, the school’s capacity to
improve is very good.



School self-evaluation and improvement planning

Performance Indicator Quality judgement

School self-evaluation and improvement planning | Very Good

Findings:

The school’s self-evaluation (SEF) is systemaitic. It includes the views of leaders at all levels, teachers, other
staff, parents, students and other stakeholders. For example, the school leaders consider the views of
parents on how to ensure that students and their parents know how to access remote learning. The heads
of departments and middle leaders have devised their action plans and subject SEFs which feed into the
whole SEF. SEF also includes other sources of information such as the internal and national assessment
information, external examination data and the future targets for PISA and TIMSS examinations. Senior
leaders observe lessons regularly, conduct learning walks and provide feedback to teachers on how they
can improve the quality of their work. They also gather information from parents on how their children are
learning. Middle leaders are beginning to observe lessons alongside the senior leaders to help moderate
their judgments and to sharpen their knowledge and skills in the subjects they teach. The school leaders
provide support and mentoring to newly qualified and less effective practitioners. They are very focused
on evaluating the teaching and learning during their class visits. However, a few of the middle leadership
team need more training to help them further improve the teaching and learning in their subjects. The
school’s development plan is detailed and includes the school’s key priorities for improvement with
measurable timescales, costings and a system for monitoring and evaluation of the school's actions. This
has resulted in significant improvements in students' attainment and progress. For example, the school has
devised their own phonics program and teachers of English in the KG and the lower elementary phases
have attended phonics training. This helps children in the KG and students in the lower elementary phases
improve their ecrly literacy skills. In the elementary phase, students develop very good reading and
comprehension skills overall. This is because teachers read with them regularly and help them understand
what they read. In mathematics, students develop excellent skills to solve problems in the high phase as a
result of teacher training and high aspirations of what students can learn and achieve. However,
assessment data is not always used sufficiently to quickly identify and close the gaps in individual students’
performance. Overall, students' attainment and progress are at least good in the Arabic subjects. Students
have more opportunities to develop their listening, speaking and reading skills in Arabic. The school has
also maintained very good quality of education and acted on most of the recommendations noted in the
previous inspection report. The school's capacity to improve is very good.

Next Steps:

1. Support middle leaders so that they can acquire more expertise in their subjects and show them how to
monitor students' performance very effectively. 2. Help a minority of teachers know how to use
assessment information to inform teaching and learning. 3. Ensure internal assessment data is fully reliable
and provides a true measure of students' attainment.



Parents and the community

Performance Indicator Quality judgement

Parents and the community Very Good

Findings:

Parents are very well involved in the life of the school. For example, they contribute very well to speciall
events, including National and Tolerance Days and Eid festivals. Parents’ association licises between
parents and the school and shares parents’ comments and suggestions with the senior leaders. Parents
and their children raise funds, for example, in Ramadan to support families in need as well as donating
towards the provision of computers for students to use due to COVID-19 financial constraints on families.
The senior leaders seek parents’ views on a range of school initiatives through regular questionnaires,
meetings and discussions during parents’ open evenings. They gain parents' views and use them very well
to inform school improvements. For example, the school has sought parents’ views on the recent changes
of the Week Work and has adjusted the timings so that students do not lose out on learning. However,
parents would appreciate more information of how well the school is preparing for the Post-COVID-19, so
that they can be clear about, for example, self-isolation processes and how to access the school as
commented on by parents. The school needs to forge links with parents, including face-to-face meetings
once COVID-19 restrictions are lifted and permitted to do so. Parents appreciate the way that teachers
keep them fully informed about their children’s progress and personal development and well-being. For
example, teachers provide parents with termly reports about their children’s academic progress, targets,
efforts, behavior, attitudes to learn, and well-being. Parents confirm that their children maoke very good to
outstanding progress. The school has comprehensive systems to report on students' academic progress,
personal and social development. This also includes strengths and improvement points as confirmed
through the discussions with parents and the scrutiny of a sample of students' reports. Parents say that
teachers are approachable and innovative in the way they use different strategies such as videos to
enhance students’ learning on-line. The school has developed a number of productive partnerships with
community groups such as fire emergency services, health professionals, and other local and nationall
schools. The school does not have enough links with international institutions to further enrich students'
learning.

Next Steps:

1. Build on more communication with parents on the school's plans such as on Post-COVID-19 protocols to
help them be more clear about the school’s expectations. 2. Forge more links with parents once COVID-19
restrictions are lifted and permitted to do so 3. Explore more partnerships with international institutions to
further enhance students’ learning.



Governance

Performance Indicator Quality judgement

Governance Very Good

Findings:

The school's governance benefits from representations from parents, staff, school leadership team and
the local community. There are governors responsible for teaching, learning, curriculum, finance, buildings,
welfare, health and safety. Governors bring new knowledge and expertise to the school and contribute
very well to its work. For example, the governor in charge of the curriculum and teaching and learning has
helped to monitor the quality of teaching and learning, through recorded lessons and checks on the
rubrics during remote learning. However, there is no representation from students. Governors know the
school very well and are fully aware of the school’s key priorities. They ask the school leaders the right
guestions about students’ performance during COVID-19, holding leaders more accountable. For example,
a governor talked about the monitoring of speaking and listening skills and the implementation of phonics
in the KG phase to ensure that children develop the required language skills to prepare them for the next
stages of their learning. The owner supports the school, ensuring development priorities are supported
financially and the provision of training is appropriate for the school. The owner is passionate about
students’ education and spoke about the support the school has provided to vulnerable families over the
years. The governing body regularly seeks the views of the senior leaders, support staff, parents, students
ond the wider community to acquire a wider understanding of the school’s needs. Governors support the
work of the school very well and help ensure it meets the needs of students and parents. For example, the
governors have ensured that there is sufficient internet and computers for staff and students to use in the
school and at home. Governors have also ensured that staff have attended training to help them deliver
face-to-face and remote learning. They have recruited extra staff to ring parents in the morning to check
about the nature of their children’s absence and to provide support when there are issues to do with login
on remote learning. Governors undertake regular meetings with the senior leadership team and check the
school’s work such as samples of teaching, learning and assessment. This has led to sustained
improvement in the school. For example, reading and comprehension in English continue to be well
embedded in the school. The provision of computers has enabled students to access remote learning and
continue to make the best possible progress in their learning. The governing body ensures that the school
meets statutory requirements, for example, in relation to suitable teaching staff, resources to support
students' learning, health, safety and security of the buildings. For example, the school has recruited
additional staff to ensure compliance with regards to health and safety to do with PCR testing and
implementation of COVID-19 restriction rules. The governors are aware of the limitations of the building.
There are firm plans to build a new school in the near future.

Next Steps:

1. Include student representation on the governing body to share students' views. 2. Monitor further the
effectiveness of the school's work in relation to improving students' attainment and progress and visit the
school once permitted to do so. 3. Ensure the school goes ahead with the building plan in the near future.



Management, staffing, facilities and resources

Performance Indicator Quality judgement

Management, staffing, facilities and resources Very Good

Findings:

The day-to-day management of the school and its procedures and routines are very efficient and have a
positive impact on students’ achievements and personal development and well-being. This ensures that
there is o calm and orderly learning environment where staff and students can work in mutual respect. As
a result, students continue to achieve very well. The school undertakes PCR tests for students, fumigation
of the buildings, and sanitizations of the resources, including the buses. The school has also installed
thermal cameras at the entry point of the school and temperature checks are undertaken every day for
all staff, students and visitors to the school. The school is appropriately staffed with suitably qualified
teachers and support staff. Recruitment processes are thorough and the school ensures that staff
receive inductions before they start working in the school so that they are clear about the school’'s
protocols. For example, staff become familiar with the school’s policies, including safeguarding and child
protection, behaviour and anti-bullying to prepare them for their roles to work in the school. Staff benefit
from regular professional development opportunities, having a positive impact on students’ achievement
and personal development. For example, teachers have attended training in mathematics and science so
that they can teach aspects of problem-solving and critical thinking to fully meet the PISA and TIMSS
expectations. Teachers in the KG phase receive training on phonics and early literacy. Teachers support
each other and say that the school leaders have helped to upskill them in the subjects they teach. A
minority of teachers in all subjects would benefit from training to help them further strengthen their
knowledge and skills in the subjects taught. The senior leaders have acknowledged that few of the middle
leaders require more professional development to help them know how to monitor their subjects
successfully. The premises are slightly old and the school leaders and staff have been creative in the way
they deploy resources to support very good teaching and learning. Staff make very good use of outdoor
open spaces to provide extra-curricular activities such as sports for students, including football and tennis.
Science laboratories and technology resources are very well used to support students’ learning.
Computers are well deployed by students in classrooms for learning and research. The art room provides
very good learning experiences for students to develop their creativity and imagination in their work. This is
evident in the way students’ artistic work is displayed in all parts of the school to celebrate their success.
The e-library is popular and teachers take every opportunity to read with students and to support their
comprehension skills very effectively. The physical library is not in use due to COVID-19.

Next Steps:

1. Provide well-tailored training to help teachers improve their knowledge of the subjects taught. 2. Offer
bespoke training for the middle leaders so that they strengthen their leadership skills, monitor the quality of
their subjects and hold colleagues more accountable for students’ performance. 3. Make better use of the
facilities such as the library and science laboratories once permitted to do so.

If you have a question or wish to comment on any aspect of this report, please contact
irtigoa@adek.gov.ce


mailto:irtiqaa@adek.gov.ae
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